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FOREWORD

Year after year we, teachers, teacher educators, and social studies scholars,
chronicle the myriad ways curriculum and practice reinforce systemic and
systematic oppression in the United States. We document how social studies
textbooks and state standards carefully script the American story—a story
that largely erases the histories and experiences of our families, friends,
teachers, and students who identify as women, non-Christian, Arab, Black,
Indigenous, Latinx, Asian, and/or LBGTQ+. We further document how
curricula celebrate a United States defined within whiteness, heteronormativity, and the settler colonial narrative of progress (see examples: Chandler, 2015; Ladson-Billings, 2003; Mayo, 2017; Yoder, Johnson, & Karam,
2017). In light of these acts of curricular violence, we put forth arguments
for tearing down these legal and cultural strangleholds, but to what ends?
The 2016 election of Donald J. Trump as the 45th president of the United
States put into sharp focus just how deep and strong the roots of race, gender, sexual, and religious-based hatred truly go in this country. In The New
Yorker, Toni Morrison (2016) wrote,
So scary are the consequences of a collapse of White privilege that many violence against the defenseless as strength. These people are not so much angry
as terrified, with the kind of terror that makes knees tremble. (n.p.)

Hatred and the fear of an ever-changing, ever-diversifying “America” unleashed a deafening roar in 2016 and reminded those of us who center our
teaching toward justice that the road ahead is fraught with danger.

Race Lessons, pages ix–xii
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x  Foreword

In the Foreword to Doing Race, King (2015) noted, “Teaching and learning about race and racism cannot be a safe endeavor” (p. x). King (2015)
posited, “safe racial space” remain “an oxymoron and serves as another
function of power” in social studies classrooms and curricula because most
still center White supremacy (p. x). I have heard teachers and teacher educators proclaim their classrooms as “safe spaces” for students, but these
proclamations, I maintain, rarely explicitly name what already exists in
classrooms—White supremacy, heteronormativity, misogyny, and settler colonialism (to name a few). I question how a space can be “safe” when the
many isms that plague our society are always already present when teachers and students enter the physical classroom space. In attempts to offer
an inclusive classroom, many teachers utilize a non-racist curriculum and
pedagogy. King and Chandler (2016) discussed this type of teaching as “a
racially liberal approach to race that favors passive behaviors, discourses,
and ideologies that rejects extreme forms of racism” (p. 4). Non-racist curriculum and pedagogy, while analyzing racism as prejudice, fails to tackle
the structure that legitimizes such actions. An anti-racist curriculum and
pedagogy, on the other hand, “is an active rejection of the institutional and
structural aspects of race and racism and explains how racism is manifested
in various spaces, making the social construct of race visible” (King & Chandler, 2016, p. 4, emphasis in original). Anti-racist social studies names the
interlocking layers of a system that works to remain nameless and invisible
and in that naming challenges students and teachers to begin the arduous
process of dismantling it.
The 2016 U.S. presidential election only amplified, in my view, the need
for anti-racist social studies curriculum and pedagogy. Many of my elementary education majors regularly express fear—of parents, other teachers,
and administrators—in enacting lessons that challenge the status quo narrative. Many also have expressed sadness and an anxiety of uncertainty in
what Trump and his administration will reap on the United States. It would
be easy, perhaps, to retreat, to remain silent in the face of such a future,
but this, too, is an act of violence towards those most vulnerable in these
uncertain times. Junot Díaz (2016), also writing in The New Yorker, reflected,
“Colonial power, patriarchal power, capitalist power must always and everywhere be battled, because they never, ever quit. We have to keep fighting,
because otherwise there will be no future—all will be consumed” (n.p.).
The challenge presented to social studies scholars is to translate our years
of research and teaching experience into lessons for preservice and in-service teachers that inspire hope and civic action.
Hope, however, wears many faces. In his recent essay, Jeffrey M. R. Duncan-Andrade revealed these faces and the challenges and possibilities they
provide. Identified as an enemy of hope, hokey hope, according to Duncan-Andrade (2009), “projects some kind of multicultural, middle-class
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opportunity structure that is inaccessible to the overwhelming majority of
working-class, urban youth” (p. 3). Ultimately this type of hope is false because it focuses on a bootstrap mentality that fails to acknowledge systemic
suffering. Similarly, mythical hope gazes upon the falsity of equal opportunity and an end to racism in the United States as ordained in the election
of Barak Obama. As Duncan-Andrade (2009) noted, “Mythical hope is a
profoundly ahistorical and depoliticized denial of suffering that is rooted
in celebrating individual exceptions” (p. 4). Critical hopes, however, contain three connected elements: material, Socratic, and audacious. Material
hope manifests itself when teachers provide students the resources they
need to name and deal with the myriad issues that impact their lives. “To accomplish this, we have to bust the false binary that suggests we must choose
between an academically rigorous pedagogy and one geared toward social
justice” (Duncan-Andrade, 2009, p. 6). In this vision, Socratic hope requires
both teachers and students to share in the painful unpacking of an oppressive society. Solidarity is at the heart of Socratic hope. The third element,
audacious hope, takes on the “collective capacity for healing” (DuncanAndrade, 2009, p. 9). Taking the audacious steps to seek to understand and
feel students’ pains and dreams as their own, teachers have the potential
to model acceptance and care. We must strive for critical hope. DuncanAndrade concluded, “For those of us who will be working alongside this
next generation of teachers, we must purposefully nurture our students,
colleagues, and ourselves through the cracks, knowing we will sustain the
trauma of damaged petals along the way” (p. 11).
In Race Lessons: Using Inquiry to Teach About Race in Social Studies, Prentice
Chandler and Todd Hawley bring together a collection of social studies
scholars and educators committed to teaching through these cracks. As a
follow up to Chandler’s (2015) Doing Race in Social Studies: Critical Perspectives, the collection of chapters that follow seeks to provide readers much
needed theoretical discussions and practical lessons for bringing anti-racist
social studies into K–12 classrooms. Chapter authors were challenged to
utilize the National Council for the Social Studies’ (NCSS) inquiry-based
College, Career, and Civic Life (C3) Framework for Social Studies State Standards
(2013). While the C3 Framework does not explicitly promote the inclusion of
race lessons (King & Chandler, 2016), authors in this volume demonstrate
how race lessons are possible and could be taught. Race Lessons propels
us into uncomfortable spaces with each other (as social studies educators)
and with our students, which I believe is long overdue. I hope this book
encourages greater audacity in our K–12 and teacher education classrooms
to tackle the ideologies and actions that continue to threaten each of our
lives. In these dangerous times, we must cling to critical hope and foster the
needed solidarity to bring justice to our world.
—Sarah B. Shear
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